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1. MAIN FINDINGS

Overall Summary

1.1 St George’s College is a rapidly developing and improving school.  Standards achieved at both A level and GCSE are good.  The behaviour and attitudes of the pupils are very good and highly conducive to effective learning.  The quality of pastoral care and the social and moral development of the pupils are very good.  The teaching is good and frequently very good.  The school is committed to providing a broad education, including a good quality extra-curricular programme of games and activities, and to an ethos which promotes Catholic Christian family values. No major aspect of the school is weak, although the provision and use of ICT are insufficient. Parents responding to the pre-inspection questionnaire were very supportive of the school.
What the School Does Well

1.2 The school has many areas of strength, among which the following stand out.

· The standards achieved in both General Certificate of Secondary Education (GCSE) and General Certificate of Education at Advanced level (A-level) examinations are good and they are improving year by year.  

· The behaviour and attitudes of the pupils at all stages of the school are very good and highly conducive to effective learning.

· The quality of pastoral care and the advice and guidance given to pupils are very good.  Pupils are well known by teachers and tutors, and enjoy very good relationships with them, based on mutual respect and trust.    

· The social and moral development of the pupils is very good, resulting in confident, considerate and articulate young people, who are well equipped for adult life.

· Teaching is mainly good, and frequently very good.  Teachers are knowledgeable and hard working and their commitment contributes to the good standards achieved both academically and in extra-curricular games and activities.   

· The governance and management are good and have ensured rapid development and improvement over recent years, whilst preserving the school’s commitment to a broad education and to the Josephite ethos, which promotes Catholic Christian family values.

What the School Should Do Better

1.3 No major aspect of the school is weak.  The following are areas for the school to consider in the next stage of its development.

· The provision of information and communication technology (ICT) equipment and its use to enhance teaching and learning across the curriculum are unsatisfactory.  

· The curriculum is not sufficiently balanced, particularly in Years 9 and 10.

· Strategic planning is insufficiently shared across the school community to allow staff to contribute to the identification of needs and the setting of priorities.

Standards of Attainment and Progress in Subjects

1.4 Standards of attainment are good at all stages.  Standards achieved in public examinations overall have improved steadily over recent years and are now good at both GCSE and A level in relation to pupils’ abilities.  Over the three years to 2003, A-level results have been in line with those achieved in maintained selective schools nationally but have improved each year, with the best in 2004. The proportion gaining grades A to E is in line with that in maintained selective schools nationally, whilst that gaining A or B grades is above that achieved in the selective schools.  

1.5 The most recent GCSE results are also good.  The overall A* to C grade pass-rate over the three years to 2003 is in line with that achieved in maintained selective schools nationally and have similarly improved year on year to reach their best level in 2004.  The proportion of candidates achieving A* or A grades in the three years to 2003 has been slightly below that achieved at the selective schools, but has improved markedly in 2004 and is now likely to be in line with those schools.
1.6 Attainment in lessons and written work is good at all ages.  Pupils are articulate and confident.  They have good numeracy and literacy skills and they are able to use ICT competently to assist their learning, both for oral and written presentation and for internet research.  Pupils with particular learning needs, the very able and those in need of support, achieve standards at least in line with their ability.  Attainment in some sporting activities, such as hockey, tennis and rowing, in drama and in extra-curricular music is high and in no subject is it less than good.      

1.7 Progress is good at all stages of the school.  Nationally standardised tests indicate that all subjects add value to GCSE, with the most significant gains being made by art, design and technology, English and English literature, history and modern languages.  In the sixth form, statistical analysis indicates increasingly good value added overall in each year since 2001, with the most significant gains being in business studies, economics, sports studies and theatre studies.  The progress made by boys and girls is similarly good and results in comparable performance in A-level and GCSE examinations, which is against the national trend.  Virtually all those leaving the sixth form go on to higher education.  

The Quality of Pupils’ Learning, Attitudes and their Behaviour

1.8 The quality of pupils’ attitudes to learning and of their personal development and behaviour is very good for their ages, abilities and aptitudes, and highly conducive to the learning process. They are keen to learn and they are highly motivated for success. They support each other well and listen very carefully to their teachers and to each other. Considerable respect is shown for the values, beliefs and ideas of others.  Behaviour about the school is very good and movement within it is orderly and controlled.  Pupils are courteous, open and friendly.

The Quality of Teaching

1.9 The overall quality of the teaching is good, and frequently it is very good.  Teaching contributes effectively to pupils’ attainment and progress.  Lessons are very well planned and supportive of the needs of pupils across the ability range.  The management of pupils in class is nearly always very good and enables positive and beneficial relationships to develop between teachers and pupils.

Other Aspects of the School

Attendance

1.10 Attendance levels are very good.  Pupils’ punctuality, both arriving for registration in the morning and to lessons, is good.  Procedures for registering latecomers, and for reconciling attendance registers with the list of expected absences, are very good and enable the school office to identify any unexpected absentees before the mid-morning break.  However, the school’s procedure for following up any such absentees does not require tutors to contact parents until the absence has continued for three days, leaving open the possibility of a mishap on the way to school being undiscovered until the end of the day.   

Assessment and Recording

1.11 The procedures for assessment and recording are good.  The methods used for assessing and recording pupils’ achievements, progress and needs are accurate, consistent and effective.  The school has a comprehensive and clearly defined assessment policy in place with a clear chain of responsibility and effective implementation.  Regular assessment in departments, thorough testing and careful marking, provide effective monitoring of pupils’ attainment and progress.  Statistical information is used in many subject areas to promote pupils’ achievement and to inform curriculum planning.

Curriculum

1.12 The overall quality of the curriculum is sound.  The curriculum is broad but not always balanced, especially in Years 9 and 10.  It mainly meets the needs of pupils across the age and ability range.  Planning of the curriculum is sound and mostly ensures good continuity and progression.  The management of the curriculum at subject level is good, with clear comprehensive schemes of work which effectively support the lesson planning and teaching of individual teachers.  The programme of activities enriches the curriculum in many areas.

Teaching and Non-teaching Staff

1.13 The provision of teaching and non-teaching staff is good.  Teachers are suitably qualified and experienced, and give generously of their time.  They are effectively deployed.  The non-teaching members of staff are dedicated, hard working and helpful.  Collectively, the staff’s commitment and loyalty contribute significantly to the pupils’ educational experience and to the standards achieved both within and beyond the classroom.  Procedures governing the recruitment of visiting music teachers are insufficiently rigorous.

Resources for Learning

1.14 The provision of resources to support teaching, learning and study is good, with the exception of ICT, for which the provision of equipment is unsatisfactory.  In most areas resources are used effectively.  Provision of textbooks, equipment and other subject-specific resources is generally good.  Some of the resources, such as those dedicated to tennis, are excellent.  Departmental budgets are generally sufficient to support the curriculum and extra-curricular activities.  The central ICT facility is well-equipped but, outside the department, provision is unsatisfactory in most subjects and the availability of computers for pupils’ use is limited.

Libraries

1.15 Library provision is good.  The main school library is a good resource which provides appropriate support for the curriculum.  It is a well-managed and attractive facility for pupils to work and read in, but the rate of book borrowing is low.   
Premises and Accommodation

1.16 The buildings, accommodation and other facilities, including the chapel, are generally good and appropriate for the numbers, abilities, ages and gender of the pupils.  However, some of the classrooms are housed in temporary buildings and are only adequate.  The school campus is attractive, clean and well cared for, and contributes positively to the pupils’ education, behaviour and welfare, and enables the curriculum to be taught effectively.

Links with Parents and the Community

1.17 The quality of links with parents is good.  A good range of information about the school’s policies and activities is made available.  Opportunities for parental involvement are numerous and much appreciated.  Links with the community are very good. The use of homework diaries and grade cards enables good regular contact.  The reports to parents are mostly good but limited in scope, lacking sufficient information about personal development and participation in activities.

1.18 The overwhelming majority of the 486 parents who responded to the pre-inspection questionnaire were very positive about the school.  Aspects attracting more than 9 in 10 positive or very positive responses were the range of extra-curricular activities; the curriculum; the attitudes and values promoted by the school and the standards of attainment, progress and teaching.  The only significant concerns raised were about the speed with which pupils in need of learning support were identified and what some considered the excessive quantity of homework set.  Inspectors found no evidence to support the first of these concerns in current practice, which has improved recently with the introduction of screening for new pupils.  Some evidence was found to support the view that homework is not consistently set, resulting in an uneven load on different nights.  Parents had much praise for the supportive ethos of the school and one in twenty added a comment to the effect that St. George’s is an excellent school and that their child is happy and thriving there.  

Pupils’ Personal Development

1.19 The school provides a wide range of very good opportunities through which pupils can develop a system of spiritual beliefs and a sound moral code, as well as grow very well personally, socially and culturally.  Spiritual development is carefully and well provided for in lessons and by voluntary, well-supported group activities.  However, opportunities are missed to promote the spiritual life of the pupils through reflection and collective worship.  Provision for moral education, cultural awareness and the growth of understanding and tolerance is very good, and the exercise of responsibility within the school is well developed among the pupils.

Pastoral Care

1.20 The overall quality of pastoral care is very good.  Members of staff work well together as a coherent team to provide very good care, support and guidance for pupils.  Senior pupils play a significant role in overseeing and mentoring younger pupils, to the benefit of all.  The school’s arrangements to provide a healthy and safe working environment for its staff and pupils are very good.  The implementation of a series of good policies and procedures ensures the welfare of pupils.
Governance and Management

1.21 The governance and management of the school are of good quality.  They have enabled rapid development and improvement to take place since the last inspection, including a successful merger with the neighbouring Catholic girls’ school.  They have preserved the school’s aim to provide good quality, broad education, with very good pastoral care, within the context of its founding ethos, which promotes Catholic Christian family values.  Planning for the future is, however, insufficiently shared across the school community to ensure that priorities are correctly identified and agreed.  Although resources are generally good, those for ICT are insufficient.  The day-to-day management of the school is good.

Achievement and Quality in Activities

1.22 The overall levels of achievement and quality in the activity programme provided are good.  Achievement in some areas is excellent.  The programme is an integral part of school life and provides very good opportunities that contribute greatly to the educational experience and personal development of those who participate.  However, the provision does not meet the needs of all pupils’ aptitudes and abilities and the systems for recording and reporting are inadequate.
Progress Made by the School since its Last Inspection

1.23 The most recent inspection of the school was an inspection carried out under the auspices of the Headmasters’ and Headmistresses’ Conference (HMC) in February, 1999.  The report following that inspection made 11 main recommendations for improving the school.  Good progress has been made with nine.  The remaining two concerned the provision of training for staff in the use of ICT to enhance teaching, and reviewing the balance of the curriculum time allotted to various subjects.  More work remains to be done in these two areas, which are the subject of further comment and recommendation in this report.

1.24 The school has made rapid progress in many areas since its last inspection. 

Compliance with the Regulations for Registration
	
	

	DfES Standard
	Does the school meet the regulatory requirements?

	1.
	Quality of education:
	1.(2) Curriculum
	Yes



	
	
	1.(3)-(5) Teaching
	Yes



	2.
	Spiritual, moral, social and cultural development of pupils
	Yes



	3.
	Welfare, health and safety of pupils
	Yes



	4.
	Suitability of proprietors and staff
	It meets almost all of the requirements


	5.
	Premises and accommodation
	Yes



	6.
	Provision of information
	Yes



	7.
	Manner in which complaints are to be handled
	Yes




Actions Required for Compliance with the Regulatory Requirements

1.25 In order to meet all the requirements, the school must:
apply the same rigorous recruitment procedures to visiting music teachers as it applies to all other members of its staff with respect to the taking up of written references and checking qualifications. [Regulation 4(c)]. 

1.26 In addition to the actions set out above, the school is asked to address any issues highlighted in What the School Should Do Better. These are set out as recommendations for the school in Section 2 of the report.

MAIN RECOMMENDATIONS

2.1 In addition to the actions needed in order to comply fully with the regulatory requirements, which are specified in paragraph 1.25, the following recommendations are for the school to consider in planning the next stage of its development.
R1 Improve the provision of ICT equipment and promote its use across the curriculum to enhance teaching and learning by:

(i) increasing the ICT equipment available to teachers and pupils;

(ii) providing effective training to enable teachers to become confident users of ICT to enhance teaching and learning.

(See paragraphs: 1.23, 5.6, 5.14, 5.15, 5.25, 5.29, 5.33, 5.59, 7.6, 8.6, 8.13, 8.34, 8.73, 8.81, 8.89, 8.124)
R2 Review the curriculum with a view to achieving better balance, particularly in Years 9 and 10 and with regard to the amount of time allocated to mathematics.

  (See paragraphs: 1.23, 5.13, 5.15, 5.16, 5.17, 5.18, 7.6, 8.13)
R3 Share strategic planning more widely across the school community so that staff may have more opportunity to contribute to the identification of needs and the setting of priorities.

  (See paragraphs: 7.1, 7.3, 7.6)
2. INTRODUCTION

Characteristics of the School

3.1 Founded in 1869 by the Congregation of Josephites as a boys’ school, St George’s College is now a co-educational Roman Catholic day school for pupils from the age of 11, with its own junior school on a separate campus about two miles from the main school.  The school seeks to promote Christian values, within a Roman Catholic context, and specifically the Josephite ethos, which encourages a strong sense of family.  The education provided is intended to be broadly based, allowing each pupil to fulfil his or her aspirations and potential, whilst encouraging the pursuit of academic, sporting and cultural excellence.  The objective is to provide a disciplined and supportive environment, which prepares pupils to play a responsible role in the shaping of society, and to foster an atmosphere of mutual respect and compassion which reaches out to families and the wider community.

3.2 At the time of the inspection there were 821 pupils aged from 11 to 18 years in the school, 316 girls and 505 boys; 212 of these, 86 girls and 126 boys, were in the sixth form.  Although most pupils live within five miles of the school, a minority travels from much further using the school’s bus system.  A small percentage is non-British, their nationalities being varied.  Very few do not have English as their first language.  The overwhelming majority are from families with a Christian tradition, about 40% being Roman Catholic, though non-Christians are not excluded.  Two pupils have a local authority statement of special educational need.  The school has identified a further 65 pupils as being in need of learning support, 21 girls and 44 boys.

3.3 Admission to the school is largely determined by academic potential, although sympathetic consideration is given to candidates who narrowly fail to satisfy the academic criteria for entry but for whom, for family or other reasons, the school is particularly suitable.  About two-thirds of the pupils join at age 11, half of them coming from the junior school and the remainder from a variety of local maintained and independent schools following an entrance test consisting of reasoning tests and papers in English and mathematics.  Most of the remaining third join at age 13, coming from preparatory schools and taking the Common Entrance Examination, which is augmented by a pre-test cognitive aptitude test taken 18 months earlier.  All pupils entering the sixth form are expected to have achieved at least six GCSE passes at grade B or better.  External candidates are admitted subject to satisfactory interviews and school reports.

3.4 Scores in standardized tests taken on entry indicate that the average ability of the pupils is well above the national average.  Where pupils are performing in line with their abilities their results are expected to be broadly in line with those achieved in all maintained selective secondary schools.  In this report, therefore, examination results are compared with the averages achieved in maintained selective schools nationally.  However, a small proportion, about 15%, of the pupils taking A-level and GCSE examinations recently were less able than those in these schools, so that for the purposes of comparison the pupils should be regarded as being slightly less able than those in selective schools.

3.5 Virtually all those leaving the sixth form go on to higher education.  About a third move schools after completing GCSE examinations in order to continue their education elsewhere, although the proportion was significantly lower in 2004.
3.6 Significant recent developments have been the merger with St Maur’s, a Roman Catholic girls’ school, in 2000, which accelerated the development of co-education already begun in 1998; the move of the junior school to the acquired buildings of the girls’ school, releasing space for expansion on the main school site; the increase in size of the school consequent on the merger of the two schools; the construction of a new dining area to respond to the larger numbers and a staff accommodation block; the consolidation of the changed role of the school as a day school serving the local community, with lay rather than religious leadership, but conserving the distinctive Roman Catholic and Josephite ethos and aims; and the raising of academic standards.
3.7 National Curriculum nomenclature is used throughout this report to refer to year groups in the school.  The year group nomenclature used by the school and its National Curriculum (NC) equivalence are shown in the following table:

	
	

	School
	NC

	First year
	Year 7

	Second year
	Year 8

	Third year
	Year 9

	Fourth year
	Year 10

	Fifth year
	Year 11

	Lower sixth form
	Year 12

	Upper sixth form
	Year 13


Key Indicators

3.8 Externally marked National Curriculum Assessments at age 14 (Key Stage 3) – the school does not enter pupils for these tests
3.9 GCSE

	
	
	

	
	Most recently completed Year 11
	Average for the last three years (2002-2004)

	
	Boys
	Girls
	All
	Boys
	Girls
	All

	Entered for 5+ subjects (%)
	100%
	100%
	100%
	100%
	100%
	100%

	Achieved 5+ @ A* - C (%)
	100%
	100%
	100%
	99%
	97%
	98%

	Achieved 5+ @ A* - G (%)
	100%
	100%
	100%
	100%
	100%
	100%

	Average score per candidate*
	66.8
	66.9
	66.8
	61.4
	61.8
	61.5

	Average score per entry*
	6.7
	6.7
	6.7
	6.4
	6.4
	6.4


· Scoring is 8 for GCSE grade A*, 7, 6, 5, 4, 3, 2, 1 for grades A – G.

3.10 A Level and AS Level
	
	
	

	
	Most recent Year 13
	Average for the last three years (2002-2004)

	
	Boys
	Girls
	All
	Boys
	Girls
	All

	Average score per candidate
	30.7
	27.7
	29.6
	29.1
	28.1
	28.7

	Average score per subject entry
	7.7
	6.9
	7.4
	7.2
	7.1
	7.2


Scoring is 10, 8, 6, 4, 2 for A-level grades A – E, and 5, 4, 3, 2, 1 for AS-level grades A to E.  

3.11 Attendance for First Half of Christmas Term 2004
	
	
	

	
	Authorised
	Unauthorised

	Percentage absence
	2.96%
	nil


3.12 Exclusions Over the Previous 12 Months

	
	

	Temporary exclusions
	Permanent exclusions

	6
	nil


3. Educational Standards Achieved by Pupils at the School

Attainment and Progress

4.1 Standards of attainment are good at all stages.  Standards achieved in public examinations overall have improved steadily over recent years and are now good at both GCSE and A level in relation to pupils’ abilities.  Over the three years to 2003, A-level results have been in line with those achieved in maintained selective schools nationally but have improved each year, with the best in 2004. The proportion gaining grades A to E is in line with that in maintained selective schools nationally, whilst that gaining A or B grades is above that achieved in the selective schools.  Subjects that are outperforming the selective schools are business studies and economics, theatre studies and sports studies.

4.2 The most recent GCSE results are also good.  The overall A* to C grade pass-rate over the three years to 2003 is in line with that achieved in maintained selective schools nationally and has similarly improved year on year to reach its best level in 2004.  The proportion of candidates achieving A* or A grades in the three years to 2003 has been slightly below that achieved at the selective schools, but has improved markedly in 2004 and is now likely to be in line with those schools.
4.3 Attainment in lessons and written work is good at all ages.  Pupils are articulate and confident.  They have good numeracy and literacy skills and they are able to use ICT competently to assist their learning, both for oral and written presentation and for internet research.  Pupils with particular learning needs, the very able and those in need of support, achieve standards at least in line with their ability.  Attainment in some sporting activities, such as hockey, tennis and rowing, in drama and in extra-curricular music is high and in no subject is it less than good.      

4.4 Progress is good at all stages of the school.  Nationally standardised tests indicate that all subjects add value to GCSE, with the most significant gains being made by art, design and technology, English and English literature, history and modern languages.  In the sixth form, statistical analysis indicates increasingly good value added overall in each year since 2001, with the most significant gains being in business studies, economics, sports studies and theatre studies.  The progress made by boys and girls is similarly good and results in comparable performance in A-level and GCSE examinations, which is against the national trend.  Virtually all those leaving the sixth form go on to higher education.  

4.5 The great majority of parents responding to the pre-inspection questionnaire are satisfied or very satisfied with their child’s progress and attainment.

Quality of Pupils’ Learning, Attitudes and Behaviour

4.6 The quality of pupils’ attitudes to learning and of their personal development and behaviour is very good for their ages, abilities and aptitudes and highly conducive to the learning process. They are keen to learn and they are highly motivated for success. They support each other well and listen very carefully to their teachers and to each other. Considerable respect is shown for the values, beliefs and ideas of others.  Behaviour about the school is very good and movement within it is orderly and controlled.  Pupils are courteous, open and friendly.

4.7 Throughout the school, pupils are very good learners who respond positively in lessons.  They are keen to ensure that their work is correct and to understand fully.  They settle quickly to work in a purposeful manner.  They concentrate very hard and they work well on their own and in groups.  They question thoughtfully and they assimilate ideas very well.  Examples of genuinely independent learning exist, for example, in art, drama, music and through the preparation of pupil presentations in many other subjects.  Pupils also produce high-quality answers to tasks set and directed by the teacher.  They participate successfully in the mathematics, chemistry and biology Olympiads and in the school’s own programme, ‘Aspire’, which encourages high achievers and those of high ability to further study and academic encounters outside the school.  Pupils in all years are competent users of ICT, readily accessing appropriate web-sites, and they use books well, although borrowing from the library is low.

4.8 Relationships throughout the school are friendly, open and courteous.  Very little calling out occurs in lessons; instead, pupils raise their hands and await the teacher’s attention.  Pupils have confidence to ask each other and their tutors and teachers for assistance.  They show courtesy to each other and to adults in classrooms, in the dining area and in the playgrounds.  The respectful and considerate use of the premises demonstrates the school’s ethos of family togetherness very well.  School prefects act with maturity and have the trust of their fellow pupils.  Strong school policies on bullying and equal opportunities reinforce the already good practice of the pupils.  The environment is respected and little graffiti or litter is evident about the school.

4.9 Suspensions or exclusions from the school for inappropriate behaviour are rare.  A large majority of parents who responded to the pre-inspection questionnaire agreed that the school achieves high standards of behaviour.  The inspection team shared this view.  The pupils are friendly, open, willing to talk and to assist, good to meet. 

Attendance

4.10 Attendance levels are very good.  Pupils’ punctuality, both arriving for registration in the morning and between lessons, is good.  Procedures for registering latecomers, and for reconciling attendance registers with the list of expected absences, are very good and enable the school office to identify any unexpected absentees before the mid-morning break.  However, the school’s procedure for following up any such absentees does not require tutors to contact parents until the absence has continued for three days, leaving open the possibility of a mishap on the way to school being undiscovered until the end of the day.   

4.11 The attendance and admissions registers are properly and conscientiously kept in accordance with the regulatory requirements.

Quality of Education Provided

Teaching

5.1 The overall quality of the teaching is good, and frequently it is very good.  Teaching contributes effectively to pupils’ attainment and progress.  Lessons are very well planned and supportive of the needs of pupils across the ability range.  The management of pupils in class is nearly always very good and enables positive and beneficial relationships to develop between teachers and pupils.

5.2 Throughout the school, most teaching meets the needs of all pupils and enables them to progress well.  Teachers are generally well aware of those pupils with particular learning needs and, by reference to the very well prepared individual education plans, are able to adapt their teaching accordingly.  Effective arrangements are in place to allow pupils to be assessed and, if necessary, withdrawn from class for additional support.  Pupils who are at the top of the ability range are sometimes extended by additional work or activities.  Very few pupils come from families in which English is not the first language and, on the rare occasions when this causes language difficulties, both staff and pupils involved have appropriate strategies to deal with the problem. 

5.3 Teachers’ knowledge and understanding of their subjects are good overall, allowing them to respond confidently to questions posed in classes at all levels.  Standards of behaviour within classes are very high and the management of pupils is nearly always very good.  Relationships between teachers and pupils are positive and beneficial, based on mutual respect. 

5.4 The levels of expectation and challenge to pupils are generally good, and often very good in sixth-form lessons.  In these cases pupils can be inspired to undertake work beyond normal requirements, and seek greater depth of study or investigation, as for example, in a lesson on the abuse of market power in the economics department.  A good variety of tasks is used to provide a range of learning experiences for pupils at all stages.  However, the pace of some lessons in Years 7 to 11 is too slow.

5.5 Lessons are generally very well planned and learning objectives are clearly explained to the pupils.  Curricular objectives are generally met through a stimulating variety of tasks and activities, so that pupils are challenged by a change of pace or activity.  The fluidity of some lessons in the drama department is extraordinarily skilled.  The generally narrow ability range to be found in classes within the school enables the planning of whole-class activity to be successful.

5.6 Good and efficient use is made of the time available in lessons and homework.  Some inconsistency in the setting of homework, however, leads to pupils’ workload being unevenly distributed.  Paper based resources are generally well used, although the shortage of ICT facilities means that teachers are not able to make use of technology as an integral part of their schemes of work.

Does the school meet the regulatory requirements for teaching?
5.7 Yes.
Assessment and Recording

5.8 The procedures for assessment and recording are good.  The methods used for assessing and recording pupils’ achievements, progress and needs are accurate, consistent and effective.  The school has a comprehensive and clearly defined assessment policy in place with a clear chain of responsibility and effective implementation.  Regular assessment in departments, thorough testing and careful marking, provides effective monitoring of pupils’ attainment and progress.  Statistical information is used in many subject areas to promote pupils’ achievement and to inform curriculum planning.
5.9 Nationally standardised tests taken by all pupils on entering the school provide objective information about their ability and subsequent tests measure their progress by comparison with national averages.  This data is used effectively by the school, through the tutor system, to monitor pupils’ performance.  Under a recent initiative, academic departments are beginning to use the data to produce specific targets for pupils, helping to improve achievement.  In the mathematics department a specially devised form is glued into the front of pupils’ exercise books and used for recording targets.

5.10 The school’s marking policy is clear and detailed and is followed effectively and consistently in almost all academic departments.  Marking is generally of a high standard.  Pupils’ work is assessed frequently and consistently, with constructive diagnostic comments assisting pupils to make progress.  Some very good practice was seen in the marking of languages, and of mathematics.  A grading system for attainment and effort is applied consistently in most departments.
5.11 Assessments are passed to parents through a carefully structured system of reporting which involves grade cards, individual reviews, interim reports, full reports and parents’ evenings.  Reports make use of the grading criteria which are comprehensively laid out in the school’s assessment policy and are well understood by pupils.

5.12 Copies of all reports and assessments are kept centrally.  In addition, students have a personal record file, held in their tutor room, for which they take responsibility and where paper records of their achievements and personal data are held.  These files are updated from time to time in PSHE lessons.  Recording attendance at, and progress in, activities is not fully in place and ICT is not generally used for recordkeeping.
Curriculum

5.13 The overall quality of the curriculum is sound.  The curriculum is broad but not always balanced, especially in Years 9 and 10.  It mainly meets the needs of pupils across the age and ability range.  The programme of activities enriches the curriculum in many areas.

5.14 Overall, the curriculum contributes well to pupils’ intellectual, physical and personal attainment enabling them to learn and to make good progress. The curriculum is well documented for parents in clear guidebooks.  It provides a broad general education to pupils of all levels.  The personal, social and health education (PSHE) programme, which includes a careers component, and the teaching of religious studies at all stages enhance the personal development of pupils. However, a lack of balance exists in the curriculum, especially in Years 9 and 10, between humanities and mathematics.  The provision for mathematics is minimal at all stages in Years 7 to 11.  No ICT is provided in the timetabled curriculum in Years 9 to 13, with the exception of a short refresher course in Year 11 as part of the PSHE programme.  However, it will become available on an optional extra-curricular basis for Year 9 pupils from April 2005.

5.15 Good links with the junior school ensure a smooth transition in Year 7. The curriculum in Years 7 to 9 includes a good range of subjects most of which have an appropriate allocation of time.  However, some inequality of access arises in Year 9 from the choice that pupils have to make between Latin and technology, resulting in some Year 9 entrants receiving no timetabled tuition in technology, and no Year 9 entrants have any tuition in ICT.

5.16 In Years 10 and 11 the curriculum is based on a standard core, which includes religious studies, taken at GCSE by all pupils at the end of Year 10, and an appropriate range of options.  Suitable opportunities exist for pupils to study separate sciences.  They are encouraged to make informed and balanced choices by a series of talks and meetings for parents and pupils with the director of studies and the careers department.  Pupils are expected to study at least one modern foreign language and appropriate provision is made for those who wish to study more than one.  The options lists are constructed so as to enable pupils’ choices to be met as far as possible.  The lack of physical education (PE) in Year 10 damages continuity at a sensitive stage in the physical development of boys and girls and inhibits pupils’ progress in this subject in Year 11.

5.17 Sixth-form examination choices are made from a good range of options, including several subjects that are not available at GCSE, such as government and politics, philosophy and sports studies.  Not all subjects available in Year 12 can be continued to A level.  The school makes every effort to meet the pupils’ choices but, on occasions, choice is limited by the constraints of the block structure of the timetable.  The non-examined curriculum in Year 13 provides insufficient opportunity for pupils to discuss matters of faith and philosophy in a Catholic school. 

5.18 Planning of the curriculum is generally sound and mostly ensures good continuity and progression.  However, some anomalies are caused by the timetabling structure. The clustering of mathematics lessons, particularly in Year 9, creates difficulties for all pupils but especially for those who find the subject challenging.  For example, one lower ability group in Year 9 have all their four mathematics lessons on two days of the week, a double lesson at the end of one afternoon and a third lesson late in the afternoon of the second day.  Longer-term planning is in the hands of the curriculum committee, which only meets when needed, and is therefore unable to keep the curriculum under continuous review and development.    
5.19 Good equality of access and opportunity are available in most areas of the curriculum.  The school provides a suitable education for those few pupils with a local authority statement of special educational needs in accordance with their individual education plans.  Teachers are kept well aware of pupils with particular learning needs, including the very able and those who require English language support, and make suitable provision for them in lessons and by adapting work to match their needs.

5.20 The timetabled curriculum is enriched and supplemented by the good provision of sporting, musical, dramatic, outdoor and other activities.

5.21 Overall, the management of the curriculum at subject level is good with clear comprehensive schemes of work, which effectively support the lesson planning and teaching of individual teachers.
Does the school meet the regulatory requirements for the curriculum?

5.22 Yes.

Teaching and Non-teaching Staff

5.23 The provision of teaching and non-teaching staff is good.  Teachers are suitably qualified and experienced, and give generously of their time.  They are effectively deployed.  The non-teaching members of staff are dedicated, hard working and helpful.  Collectively, the staff’s commitment and loyalty contribute significantly to the pupils’ educational experience and to the standards achieved both within and beyond the classroom.  Procedures governing the recruitment of visiting music teachers are insufficiently rigorous.

5.24 The good pupil-teacher ratio enables beneficial and effective deployment of teaching staff.  The age profile is good, with a satisfactory mix of both younger and more experienced teachers.  Teachers are diligent and caring, and contribute to the positive ethos and achievements of pupils inside and outside the classroom.  Appropriate timetable remission is offered to those who hold posts of responsibility.  Members of the non-teaching staff are well deployed, offer support of a high order and are a loyal and valuable resource for the school.
5.25 The professional review system is well established and effectively administered, mainly through departments.  It encourages teachers to accept responsibility for their own professional development and in-service training needs.  Training needs are identified by the head of department and agreed by the deputy head on the basis of individual, departmental and whole-school needs.  Many teachers have benefited from courses which have often been subject based.  However, no effective strategy has yet been developed to enable all staff to be confident in the use of ICT to enrich and enhance teaching.  Non-teaching staff are reviewed annually by their line managers, and their training and developmental needs are identified during this process.

5.26 A suitable and effective induction procedure is in place for teaching staff new to the school.  A member of staff who administers the whole-school induction procedure effectively coordinates a comprehensive programme for newly qualified teachers that meets all the statutory requirements and so enables them to achieve fully qualified teacher status.  Much informal cooperation helps new members of staff to settle in quickly.

5.27 The procedures for the recruitment of most teaching and non-teaching staff comply fully with regulations for the protection of children.  However, those governing the recruitment of visiting music teachers are unsatisfactory in that no routine has been established with respect to the taking up of references and the checking of qualifications.

Does the school meet the regulatory requirements for the suitability of proprietors and staff?

5.28 The school meets almost all of the regulatory requirements.  In order to meet all the requirements, the school must:

apply the same rigorous recruitment procedures to visiting music teachers as it applies to all other members of its staff with respect to the taking up of written references and checking qualifications. [Regulation 4(c)]. 

Resources for Learning

5.29 The provision of resources to support teaching, learning and study is good, with the exception of ICT, for which the provision of equipment is unsatisfactory.  In most areas resources are used effectively.  Provision of textbooks, equipment and other subject-specific resources is generally good.  Some of the resources, such as those dedicated to tennis, are excellent.  Departmental budgets are generally sufficient to support the curriculum and extra-curricular activities.  The central ICT facility is well-equipped but, outside the department, provision is unsatisfactory in most subjects and the availability of computers for pupils’ use is limited.

5.30 The quality, range and availability of textbooks and reprographic materials are generally good, though some textbooks are not in good condition.  Departments generally hold adequate stocks of appropriate magazines and other subject-specific materials.  In the mathematics department, however, the library stock is small, and much of it is out-of-date.  The department’s other resources are not all fully exploited.

5.31 Resources available for music are adequate.  A good range of electronic keyboards is provided, but the department does not have its own library of books and compact discs to enhance learning.

5.32 Provision of resources for sport and PE is good and, in some cases, excellent.  For example, the tennis and rowing facilities are of outstanding quality and contribute significantly to the school’s national reputation for excellence in these sports.  Other facilities, though, such as the second sports hall, are in need of refurbishment.

5.33 ICT resources available in the central facility and in the design and technology department are good.  Effective use is made of these resources.  However, the overall number of computers to which students have access is significantly below the average for comparable schools.  Furthermore, a proportion of these computers are old and slow, and not therefore conducive to the promoting of ICT use by either teachers or pupils.  Though the ICT resources available for teaching have been improved recently and the school’s development plan allows for further expansion, facilities in almost all academic departments are currently unsatisfactory.  In some subjects, such as physics and modern foreign languages, the inadequate provision of equipment is hindering the department’s development of the use of ICT to enrich teaching.

5.34 The whole school is networked, and students have secure access to the internet, which enhances opportunities for independent learning.  The entire system is well supported by a network manager and technician.

5.35 Departmental budgets are sufficient to allow departments both to maintain and expand their resources, other than ICT.  The budgets are well managed by heads of department. Good resources are dedicated to field trips and other visits.  The school’s minibuses are widely used and well maintained.

Libraries

5.36 Library provision is good.  The main school library is a good resource which provides appropriate support for the curriculum.  It is a well managed and attractive facility for pupils to work and read in, but the rate of book borrowing is low.   
5.37 The library is well stocked with about 13000 books.  The balance of fiction and non-fiction is good and provision is adequate across the age range.  The stock is well monitored and kept up-to-date, so that books are attractive to pupils and easy to access.  The library also contains a good range of magazines and newspapers, and eight computers for pupil use.  The room is attractively set out, is welcoming and provides an appropriate working area, which is open throughout the day, enabling good access before and after school and during the lunchtime.
5.38 The library is well maintained and organised by the very efficient team of librarians, assisted by a small group of pupil monitors.  Recent work to update the cataloguing and security systems is now nearing completion, with most books catalogued on the computer and properly tagged for security purposes.  Consequently, losses have been reduced.  
5.39 Funding for the library is appropriate, enabling regular acquisition of new stock.  The librarian makes some decisions about the books and other materials to buy but also invites departments to indicate their needs.  She is active in obtaining information on the topics that pupils are likely to be studying and buys in appropriate materials.

5.40 The use of the library as a learning resource is satisfactory.  Several departments make good use of the library, including history, religious education and art and technology, but others, such as mathematics, do not.  At best, subject teachers take groups into the library for project work and guide them in what books to use.  Overall, however, book loans are low, the highest borrowing being of fiction.  Some departments, for example physical education and English, have their own valuable departmental libraries or book stocks.

5.41 The newly formed library committee is aware of the low borrowing rate and is developing strategies to improve use.  Currently, Year 7 and new Year 9 pupils, as well as Year 12 students, are given a good brief introduction to the library but the committee is seeking to extend the amount of familiarisation, especially for younger pupils.

5.42 A positive feature of the use of the library is the number of pupils who spend time on the computers and researching or browsing voluntarily before and after school.  

Premises and Accommodation

5.43 The buildings, accommodation and other facilities, including the chapel, are generally good and appropriate for the numbers, abilities, ages and gender of the pupils.  However, some of the classrooms are housed in temporary buildings and are only adequate.  The school campus is attractive, clean and well cared for, and contributes positively to the pupils’ education, behaviour and welfare, and enables the curriculum to be taught effectively.

5.44 The school is located in handsome and spacious grounds that are being systematically and imaginatively developed.  Recent improvements include the new dining area, which is appreciated by all, and the sensitive landscaping of the front approach.  The main school corridors are well decorated and enhanced with attractive displays, creating a pleasing and purposeful ambience.
5.45 The classrooms are well maintained and many have very good displays of pupils’ work.  The general layout of the school is good with all departments enjoying discrete subject areas, which contributes to the management and smooth flow of pupils’ movements between lessons.  However, some departments are housed in temporary classrooms formerly occupied by the junior school.  Whilst these provide adequate accommodation, their external appearance is unappealing and the movement space between them is very restricted for the number and age of the pupils now using them.   
5.46 Some facilities for games and activities are excellent; for example, the tennis centre, the boat house, the athletics track and the outdoor courts.  Others, such as the sports halls, astroturf and fitness suites, are only adequate.  Space is restricted in some practical subjects, for example, ceramics, resistant materials and food technology, and some departments, such as ceramics, physics and mathematics, are short of storage.

5.47 The school chapel is a fine building, centrally located and it offers many opportunities for a Catholic school, not all of which are currently exploited.

Does the school meet the regulatory requirements for premises and accommodation?
5.48 Yes.

Links with Parents and the Community

5.49 The quality of links with parents is good.  The quality of links with the community is very good.  The overwhelming majority of the parents who responded to the pre-inspection questionnaire are satisfied or very satisfied with the school.

5.50 Parents are provided with a good range of information.  The school’s policies are well publicised in the joining instructions, the student handbook and increasingly on the school’s developing web site.  The termly calendars and the headmaster’s newsletters keep parents well aware of current successes, changes of personnel, administrative concerns and forthcoming attractions.  The ‘Georgian’ magazine provides a good quality record and includes a small input of pupils’ creative work. 

5.51 Information about pupils’ progress is satisfactory. The use of homework diaries and grade cards enables good regular contact and parental comments are encouraged.  All parents are invited to attend, with their sons and daughters, a parent-teacher meeting once a year; these events are very well supported. The session observed was very efficiently run, and appreciated by all the parents questioned.  Although the time available to talk with any individual teacher is short, requests for a more extended discussion on another occasion are readily acceded to. 

5.52 The quality of individual subject reports is mostly good, with a clear indication of what has been achieved and how improvements could be made.  However, full reports are only written once a year and their scope is limited to academic and sporting matters with little comment
about the pupils’ personal development and performance in activities. 

5.53 Parents have very good opportunities to be involved in school life.  The Parents’ Society arranges many well-supported social and charitable events. Parental attendance at sports fixtures, art exhibitions, plays and concerts is strong.  Valuable parental help is given in careers’ guidance, work-sharing opportunities, interviewing sixth-form students, retreats and Young Enterprise.  Parental fund-raising has benefited the school in several areas, including the purchase of a harp and the support of the school’s rowing activities.  Matches arranged by the Neo-Georgian hockey club have enabled parents of different year groups to make worthwhile contacts. 

5.54 The school has a good system for handling complaints.  Its procedures meet current regulations.  The small number of complaints received has been handled effectively. 

5.55 The school has very good links with the community, and its premises are regularly used by local sports clubs and others organisations.  For example, the Runnymede Council Summer Camp uses drama, art and sporting facilities, whilst the school premises and caterers are increasingly used for functions and receptions.  Pupils provide worthwhile help with teaching religious studies in local junior schools and with individual reading at a neighbouring high school.  Further valuable contacts are effected through Young Engineers, Building Bridges, the Kennedy Club and involvement in the local council’s sports award scheme. 

5.56 A ‘Jazzfest’ concert at the neighbouring high school is one of several beneficial cultural events organised outside the school.  In addition, pupils benefit from frequent trips to musical, theatrical, artistic and scientific events in London and elsewhere, organised through the Culture and Byzantian clubs.  A senior student has devised an enterprising sixth-form web site. 

5.57 The school has strong and valuable overseas contacts which include links with the Congo and  with schools in Belgium.  Members of the staff give up much of their holiday time to supervise trips abroad, which enrich pupils’ experience.  These have included an adventurous World Challenge expedition to Venezuela, a music camp in South West France, a ski trip to Tignes for Year 7 and tours to Malta and Holland in addition to the annual pilgrimage to Lourdes for members of Year 12.  A biology trip to the Galapagos Islands is planned.
5.58 The overwhelming majority of the 486 parents who responded to the pre-inspection questionnaire was very positive about the school.  Aspects attracting more than 9 in 10 positive or very positive responses were the range of extra-curricular activities; the curriculum; the attitudes and values promoted by the school and the standards of attainment, progress and teaching.  The only significant concerns raised were about the speed with which pupils in need of learning support were identified and what some considered the excessive quantity of homework set.  Inspectors found no evidence to support the first of these concerns in current practice, which has improved recently with the introduction of screening for new pupils.  Some evidence was found to support the view that homework is not consistently set, resulting in an uneven load on different nights.  
5.59 Comments made by those parents who chose to add a personal note to their response indicated concerns over the limited amount of ICT in the curriculum; the amount of information about, and opportunities to discuss, children’s progress; the lack of inclusiveness in the activities programme and some tardiness at responding to correspondence.  Inspectors found some evidence to support most of these comments, although they were not able to substantiate, or otherwise, the last.  Parents had much praise for the supportive ethos of the school and one in twenty added a comment to the effect that St. George’s is an excellent school and that their child is happy and thriving at the school.  

Does the school meet the regulatory requirements for the provision of information?
5.60 Yes.

Does the school meet the regulatory requirements for the manner in which complaints are to be handled?

5.61 Yes.

Pupils’ Personal Development and Pastoral Care

Pupils’ Personal Development

6.1 The school provides a wide range of very good opportunities through which pupils can develop a system of spiritual beliefs and a sound moral code, as well as grow personally, socially and culturally.  Spiritual development is carefully and well provided for in lessons and by voluntary, well-supported group activities.  However, opportunities are missed to promote the spiritual life of the pupils through reflection and collective worship.  Provision for moral education, cultural awareness and the growth of understanding and tolerance is very good, and the exercise of responsibility within the school is well developed among the pupils.

6.2 The range and quality of opportunities for spiritual development offered through the curriculum and other activities are extensive, provide pupils with a very good insight into values and beliefs, and develop very well their spiritual awareness and knowledge of self at a good level for their ages.  The school values highly spiritual growth and mutual respect among staff and pupils, as is seen in a strong and supportive family.  Religious studies lessons are provided in each year and all pupils in Year 10 take the GCSE examination in the subject.  Much is achieved in this formal time: a range of faiths is studied and belief and understanding are explored.  However, opportunities for collective worship in the chapel are not as frequent as might be expected in a Catholic school and no informal groups have been established either for worship or reflection.  Annual retreats are organised by tutor group throughout the school and provide very good opportunities for discussion and mature formation.  Discussion of spiritual matters takes place also in a variety of subject lessons, for example, in art, English literature, history and music.  The committed and hard-working chaplain has an open-door policy that is frequently availed of by pupils of all ages.  This provides a valuable focus of spiritual guidance and personal support at the centre of the school.

6.3 Through the curriculum and other aspects of school life, the school makes very good provision for moral education, enabling pupils to develop a moral code and to learn to make responsible and reasoned judgements on moral and ethical issues.  Moral awareness, the need for sensitive behaviour, mutual and self-respect are built into the regular school assemblies and tutor registration periods and into the very well constructed PSHE programme.  This takes place each week at every stage of the school and is taught by form tutors.  Issues such as sexuality, poverty, warfare, prejudice and racism are examined and discussed openly and reasonably.  However, tutors have little training for this role, which is not closely monitored, and which some find challenging to teach.  The PSHE programme is built on in Year 12, where all pupils follow the general studies course to AS level.  Significantly, this is timetabled at prime time on Monday and Thursday mornings each week. Teaching departments further emphasise moral issues and behaviour.  Environmental issues are dealt with in geography; racism and its extremes in history, whether European or American; poverty in economics; fair play in sport; war in English literature; medical ethics in biology.  Many discussions in lessons observed were mature, thoughtful and respectful.  Pupils have a well-developed understanding of society, citizenship and the law.

6.4 The school provides a very good range of opportunities through which pupils learn to appreciate their own cultural traditions and to respect the richness of others.  Teaching in art, drama, music, English, the classics and modern foreign languages fosters an appreciation of cultural diversity.  Trips abroad add to this.  Specific school topics in religious studies further emphasise it by the treatment of the cultural and religious practices of Judaism, Hinduism, Islam and Christianity.  It is in the daily experience and life of the pupil body itself that it is most evident that respect for each other is very well developed.

6.5 The school by its arrangements very effectively encourages pupils to relate positively to one another, to take responsibility and to participate fully in the school community. The school stresses strongly its corporate family life and each pupil is expected to act responsibly and to take on responsibility.  Pupils in Year 7 serve as library monitors.  Awareness of others, especially the poor and the needy, is encouraged by the work of the St Vincent de Paul youth society visiting the elderly each week, the Kennedy Club assisting the disabled, participation in an annual pilgrimage to Lourdes with the sick and engagement with the charity CAFOD.  Within the school, sixth formers serve as mentors to Year 7 and Year 9 pupils new to the school and the head pupils, their deputies and the prefects provide very good role models, setting examples of responsibility, leadership and service.  A college council and a sixth-form council meet regularly to engage the pupils directly in their school. The Duke of Edinburgh award scheme and participation in competitive sport further enhance leadership and responsibility. 
6.6 A very large majority of parents who responded to the pre-inspection questionnaire agreed that the school promotes worthwhile attitudes and values.  The inspection team shared this view.

Does the school meet the regulatory requirements for the spiritual, moral, social and cultural development of pupils?

6.7 Yes.

Pastoral Care, including Welfare and Health & Safety
6.8 The overall quality of pastoral care is very good.  Members of staff work well together as a coherent team to provide very good care, support and guidance for pupils.  Senior pupils play a significant role in overseeing and mentoring younger pupils, to the benefit of all.  The school’s arrangements to provide a healthy and safe working environment for its staff and pupils are very good.  The implementation of a series of good policies and procedures ensures the welfare of pupils.
6.9 Pupils are well supported and looked after within their tutor groups, which have a strong sense of identity.  Developing liaison between the head of the lower school and the schools from which pupils come, and between the heads of the three sections, ensures smooth transitions as pupils move up through the school.  Regular meetings between tutors, heads of year, heads of section and the deputy head provide good and well understood lines of communication.  The work of this team is enriched by the support of the chaplain, the school nurse and the counsellor.   Good continuity within sections enables tutors and pupils to get to know each other well.  A clear pupil handbook provides essential information and homework diaries enable easy home-school contact.  Pupils feel well cared for and valued.  

6.10 The recently reformed sanctions system puts the onus of dealing with academic issues on heads of department in the first instance, which is widely recognised as being of benefit.  Information is passed to tutors, who oversee the academic development of their pupils and the carefully staged response to underperformance is effective and supportive.  The merit system is well used and achievement is celebrated in sectional assemblies.  In the sixth form, student progress is kept under review by tutors, who provide valuable individual interviews, which students find very helpful.  Tutors’ reports, however, with their strong emphasis on academic development, rather than that of the whole person, do not sufficiently promote personal development.

6.11 Careers provision is good, led by a well-qualified head of careers.  It is enriched by visiting speakers and outside agencies.  Valuable careers advice is available to all pupils, especially Year 10, who benefit from a diagnostic questionnaire and a work-shadowing scheme, and Year 11, who are encouraged to do work experience, although this is not compulsory.  The resource base is the library, which has the advantage of being central for pupil use but is remote from the careers adviser.

6.12 The system for guiding pupils through higher education is excellent.  Useful, comprehensive literature, individual guidance and monitoring and follow-up are much appreciated by pupils.  University applications are overseen by the head of sixth form and her tutor team, whose personal knowledge of their students complements the good support given by subject staff.

6.13 The disciplinary system, overseen by the deputy head, is clear to all.  Pupils find the rules sensible and are confident that they are fairly implemented.  Sanctions are staged appropriately.  The school has an effective anti-bullying policy which is well known and understood by the staff and regarded as successful by pupils.

6.14 Arrangements for protecting pupils’ welfare, health and safety are very good.  The child protection policy, which has been recently revised and approved by the governors, is comprehensive and well understood by staff.  
6.15 The medical centre is appropriately staffed by a qualified nurse who organises new pupil health checks, the register of pupils with medical conditions and first aid training for staff, benefiting the welfare of pupils.  First aid provision is good with sufficient staff trained; those who work in high risk areas attend the ‘First Aid at Work course’ and all members of staff are retrained internally on a three year cycle.  Procedures for dealing with accidents and emergencies are fully understood by pupils and staff and well implemented.
6.16 Lunch is of a high quality and a broad choice of menu is offered.  The pupils are provided with a healthy diet and members of the catering staff take pride in the food they serve.  
6.17 The work of the health and safety officer, and the committee which he chairs, ensures that all reasonable measures are taken to keep the environment safe.  Policies are kept up-to-date by this committee and regularly reviewed by the governors at their meetings.  Teachers have good awareness of health and safety issues having recently attended in-house training.  Risk assessments for all departments ensure that members of staff are well aware of issues in their immediate work place.  Many examples of good practice regarding safeguarding pupils in laboratories and other practical activities were observed.  However, inspectors noted a scaffold barrier near the theatre studies room with exposed metal poles, which constitute a risk to students, and were concerned that the carrying of apparatus between floors in the science department is a potential hazard.  The school has an accessibility plan for pupils with disabilities, and has completed a comprehensive survey to ensure the school complies with the regulations of the Disability Act as far as is currently practical.
6.18 The procedures for protecting health and safety when arranging transport, school trips and outings are very well organised and monitored.
6.19 The procedures for evacuation in the case of fire or other hazards are clear and are regularly practised.  Fire-fighting equipment is readily available and clear instructions are provided, but members of staff are not fully trained in its use.  The recent visit of the Surrey fire officer stated that the school’s fire controls are satisfactory.
6.20 Fume cupboards and design technology equipment are well maintained by external contractors contributing to the safety of pupils in practical work.  At the time of the inspection, however, electrical equipment was not fully tested for safety although negotiations were in hand for this work to be carried out by a contractor.

Does the school meet the regulatory requirements for the welfare, health and safety of pupils?

6.21 Yes.

The Management and Efficiency of the School

Governance and Management

7.1 The governance and management of the school are of good quality.  They have enabled rapid development and improvement to take place since the last inspection, including a successful merger with the neighbouring Catholic girls’ school.  They have preserved the school’s aim to provide good quality, broad education, with very good pastoral care, which promotes Catholic Christian family values in accordance with the vision of the Josephite Fathers who founded it.  Planning for the future is, however, insufficiently shared across the school community to ensure that priorities are correctly identified and agreed.  Although resources are generally good, those for ICT are insufficient.  The day-to-day management of the school is good.

7.2 The governing body contains people of wide experience and expertise, with a deep commitment to ensuring the future of the school as a leading Catholic, co-educational day school.  The headmaster and his senior managers provide strong leadership and effective management.  The vision and clear direction of the headmaster and his colleagues has enabled the school to make significant progress across a wide range of areas over the last six years. 

7.3 The members of the senior management team work well together to ensure that the day-to-day administration of the school is good.  However, much of their thinking is functional rather than strategic.  Longer-term planning, both by the governors and the executive, is not sufficiently shared, either with each other or with the wider school community.  Consequently, opportunities are missed to exploit the experience and expertise of the staff in identifying and agreeing priorities, and to build consensus around decisions made
7.4 The high expectations of the headmaster and his senior staff permeate many aspects of the school’s life and are reflected in the good and improving standards achieved.  In particular, the very good pastoral care and moral and social development of the pupils reflect the school’s aim to provide a broad education in line with the founders’ commitment to Catholic Christian family values.

7.5 The bursar and his team provide very good support for the governors and management.  The school’s finances are prudently and efficiently managed and good quality financial information is supplied to enable effective planning and budgeting.  Liaison between the headmaster and the head of the junior school is good and frequent, and promotes good continuity in most areas of school life.        

7.6 The management structures, with the deputy head and heads of section overseeing the pastoral system and the director of studies, the curriculum coordinator and heads of department overseeing the academic programme, provide well-defined lines of management.  However, the planning and subsequent monitoring of some important aspects of school life, such as participation in the activities programme, the quality of tutors’ teaching of the PSHE programme, the use of ICT and development of the curriculum, are not fully effective, reflecting the many and varied responsibilities carried by individual members of the small senior management team, all of whom work very hard. 

7.7 Heads of section, heads of year and heads of departments are generally good managers of their own realms of responsibility and provide effective leadership for those for whom they are responsible.  Good delegation ensures that most pastoral issues are resolved at middle management level by members of staff who have close knowledge of the pupils concerned.    

7.8 The aims and ethos of the school are effectively communicated within the school and to the parents, the great majority of whom are very supportive of the values and standards promoted.    

Achievement and Quality in Subjects and Activities

Achievement and Quality in Subjects: 

English

8.1 Pupils achieve good standards in English.  Attainment at A level in English literature and at GCSE in both English and English literature is good in relation to pupils’ abilities.  Results at both A level and GCSE over the three years to 2003 were in line with the national averages for maintained selective schools and improved in 2004.  Five pupils achieved the top five places nationally in the examination board’s English literature GCSE in 2004. 

8.2 In lessons observed and work seen, pupils’ attainment is good at all stages.  Pupils in Years 7 to 11 achieve standards that are at least in line with the appropriate National Curriculum levels, with especially strong performance in speaking and listening activities. Year 11 pupils, for example, showed very good debating skills.  The quality of written work is very good, especially in Year 9, when some significant analysis of literary text is evident.  Year 13 students’ files include sophisticated essays on Emily Dickinson and King Lear, which are of high quality.

8.3 Pupils’ progress is good throughout the school. Year 12 students made rapid progress in the drafting of an essay on Shakespeare’s sonnets, following carefully structured teaching of an exemplar. In Year 7, pupils were willing to experiment freely with words and ideas, thus progressing to a valuable understanding of metaphor through a study of Pigeons by Richard Kell.

8.4 The quality of pupils’ learning and behaviour is good.  Lessons are marked by good humour and the willingness of pupils to participate freely with all that is asked of them.  They listen well to one another and respect other peoples’ opinions.  High expectations of the amount and level of work required are readily accepted.  Pupils take pride in their work and most is very well presented.  
8.5 The quality of teaching is good and often very good. Teachers show a considerable depth of knowledge and expertise in their subject, using this to develop the quality of their students’ work.  A Year 8 lesson featured the artistic and mythical background to William Blake’s poetry with considerable success.  However, some lessons contain an inappropriate use of group discussion which inhibits learning.  The needs of all pupils are carefully taken into account and teachers take trouble to facilitate the learning of those pupils with individual education plans.  Assessment is carried out well at all stages of the school, with marking being accurate and supportive.

8.6 Good and careful leadership and management of the department have proved necessary in the light of the difficulties caused by recent staff illness.  These have been generously solved by the willingness of staff to take on additional classes in order that the pupils are well and consistently taught.  The curriculum reflects well the stated aims of the department to put reading at the heart of English study and it is very clear that a wide range of literature is on offer to pupils in the department.  Some overlap is, however, apparent between the schemes for different year groups; for example, the inclusion of war poetry in both Years 9 and 10 is unnecessary.  It is also apparent that liaison between the English and drama departments is not yet sufficiently close.  The department is well resourced in terms of texts, but the lack of adequate ICT facilities allows little opportunity to develop work in different media.

Mathematics

8.7 Pupils achieve good standards in mathematics at all stages.  Results in GCSE and A-level examinations are good in relation to pupils’ abilities.  Over the three years to 2003, results at A level have been in line with, and those at GCSE only slightly below, the national average for maintained selective schools, with GCSE results improving in 2004.

8.8 Pupils’ attainment in mathematics lessons is generally good in relation to their abilities. Pupils in Years 7 and 8 displayed very good levels of skill in algebra and in manipulating fractions; Year 11 pupils, working independently on coursework, showed very good ability to find a general formula to represent their results; and Year 12 students used geometric series confidently to solve investment problems. Pupils at various ages achieve good results in national competitions.

8.9 Pupils at all stages make good progress.  Clear progress is made in almost all lessons and pupils’ books and files show consistent and well-consolidated progress in all areas.  One set of Year 9 books demonstrated rapid progress in understanding methods of solving quadratic equations, whilst a different Year 9 class of lower ability gained a sound grasp of the basic principles of factorisation in just one lesson.
8.10 The quality of pupils’ learning and behaviour is mostly very good.  The pupils are good learners and at all levels enjoy making progress with the subject, helping each other, responding  positively to questions in class and listening carefully to points raised by others. Year 13 students worked together to obtain correct solutions to problems involving centres of mass of compound shapes, and in a Year 8 class pupils listened patiently and sympathetically to several elementary points raised by individuals, showing no hint of impatience.
8.11 The quality of teaching in most lessons, and across years, is good and sometimes very good.  Teaching is focused on the whiteboard with plenty of class interaction.  Teaching methods take into account the attainment of all pupils, including those needing extra support and those who are particularly able mathematicians, but many lessons tend to focus on a single topic without drawing stimulating links to related areas.  Pupils are encouraged to ask questions and to contribute in class, where their suggestions are taken seriously and developed aurally to move the lesson forward.  One well-managed Year 12 lesson introduced both the chain and product rules for differentiation without a hint of pupil confusion, and a Year 7 class spent an exciting 40 minutes finding out about parallel lines with enormous enthusiasm orchestrated by the teacher.  The teachers are all suitably qualified, have a good understanding of their subject and a wide spread of teaching experience.  Pupils’ progress is greatly enhanced by the regular setting of homework appropriate to pupils’ needs at all levels followed by prompt and careful marking with helpful diagnostic comments.

8.12 The management and leadership of the department are good.  This is a purposeful and mutually supportive department which has successfully embraced considerable change in recent years.  It is based in a communal office where teaching techniques and issues are regularly discussed.  Detailed but flexible schemes of work appropriate for all teaching groups are laid out in the departmental handbook and carefully followed by teachers.  Schemes for effective marking and also for detailed target setting are well used, but agreed standard methods of teaching core techniques are not yet in place.  Departmental meetings are held regularly, detailed minutes are kept and collaborative departmental decision-making leads to informed, balanced outcomes.  The careful and sensitive style of leadership and management of the department is very effective, and members of the department feel well supported.  Teachers all have the ability to teach across all topics and are well deployed over a very diverse teaching programme.
8.13 The supply of textbooks and learning resources is good and every room has attractive displays of pupils’ work, but ICT is little used and the library contains only a few interesting modern books in the mathematics section.  The current timetable allocation in Years 7 to 11 is too low to allow regular diagnostic testing and in addition, particularly in Year 9, some pupils’ lessons are clustered with several days devoid of mathematics during which the necessary consolidation of the subject is impossible.  
Science

8.14 Good coordination of the sciences occurs through regular meetings of the three science departments.  A science coordinator for Years 7 and 8 has, however, recently been appointed and a good and comprehensive scheme of work has been devised.  

8.15 Attainment in lessons and written work is good in these two years.  Pupils acquire good practical skills and a sound foundation in scientific method.  They are able to work independently and safely in experiments and to draw appropriate conclusions. Progress is good.  Visual aids, such as weights to simulate how the feel of a mass would change between planets, are used effectively to help pupils’ understanding of difficult concepts. The quality of teaching and the quality of learning are both good.  In every lesson seen pupils were asked questions which made them reflect on the subject matter.  Classroom management is good and ensures that pupils are able to concentrate on their work.  Pupils are enthusiastic and volunteer their thoughts in an eager and orderly manner.  
Biology

8.16 Pupils achieve good standards in biology.  Attainment in GCSE and A-level examinations has improved and is now good relative to pupils’ abilities.  Over the three years to 2003, GCSE results were below the national average for maintained selective schools, but have improved and recent results are in line.  A-level results over the three years to 2003 are in line with the average in maintained selective schools.

8.17 Attainment in lessons and written work is good at all ages.  Pupils show practical skills, knowledge and understanding that are at least appropriate to their age.  Less able pupils in Year 10 understood how base pairs line up in a DNA molecule.  Students in a Year 12 class were each able to relate capillary structure to function.

8.18 Progress during lessons and in written work is good.  In Year 9, pupils learn about the structure of blood vessels, in Year 10 they develop their understanding of the functions of the circulatory system and in Year 12 they discuss the formation of tissue fluid.  Very rapid progress was made in a Year 9 lesson when pupils moved from the simple naming of bones of the skeleton to identifying first, second and third order levers and doing calculations on turning moments.

8.19 Pupils' attitudes to learning and their behaviour are good.  They are well motivated, competent learners who work well on their own or in small groups.  Pupils in Year 10 looked for patterns in data on breathing and heart rates and asked questions confidently.  As a result of thinking about bones as levers, a pupil in Year 9 asked how ants carry such large loads.  Independent learning is encouraged by publication of a reading list and websites, by homework assignments on famous scientists in Year 10 and by a biology discussion group for sixth-form students.

8.20 Teaching is good and occasionally very good.  Teachers are well qualified and appropriately deployed.  All teachers keep good order with a pleasant manner and are skilful in eliciting information by questioning.  Lessons are well planned, using a good variety of ways to stimulate interest, including animated computerised presentations, practical experiments and models.  Good pace is maintained, often by providing diagrams or notes which pupils annotate.  Biological vocabulary for current topics is helpfully displayed on walls.  Marking is frequent, constructive and helpful, although corrections are not followed up.  In line with department policy, target setting is only informal.
8.21 Management and leadership are good and enthusiastic.  Teachers are encouraged to promote science news stories and to share good ideas.  Weekly department meetings are supplemented by working in close proximity.  Appropriate risk assessments are performed for practical work. The laboratories are enlivened by an interesting array of plants, including a fruiting pineapple.  Good wall displays include both pupils’ work and attractive posters.  An exciting trip to the Galapagos Islands is planned to enrich pupils’ educational experience in many ways.

Chemistry

8.22 Pupils achieve good standards in chemistry.  Pupils’ attainment in GCSE examinations is good; in A-level examinations it was unsatisfactory until 2004, when it improved significantly to reach a good standard.  Over the three years to 2003, GCSE results have been in line with the national average for maintained selective schools, but A-level results have been well below the average in those schools.  However, in 2004 all the candidates achieved at least an E grade and 9 in 10 gained A or B grades, which was a significant improvement.
8.23 Attainment in written work and in lessons is good at all stages.  In Year 9 pupils can obtain numerical values from graphs and interpret them with understanding.  By Year 10 the lower ability pupils are starting to be able to balance equations.  Higher ability Year 11 pupils use good numeracy skills in working out empirical formulae.  Students in Year 12 displayed very good understanding of the difference between a drop in temperature and energy loss.

8.24 Progress in lessons is good overall, and at times rapid or very rapid.  Written work reveals very good progress over time.  In a Year 12 lesson, pupils started a new topic on enthalpy and by the end of the lesson had learned enough to discuss and evaluate the best experimental methods.  Written work revealed that pupils, who study hard water in Year 9, are able to balance equations in a series of reactions involving calcium compounds by Year 10.
8.25 The quality of learning and behaviour is good.  Pupils are good and eager learners who respond positively and intelligently to open-ended questions.  They work well on their own or in pairs.  They are accustomed to seek knowledge beyond the syllabus, including competing for places in Salter's chemistry camps in Year 10, for Nuffield bursaries to spend 4 weeks researching at Surrey university in Year 12 and for the chemistry Olympiad in Year 13.  
8.26 The overall quality of teaching is good; occasionally it is excellent.  In one rapidly paced Year 12 lesson, the teacher fitted in an experiment, elicited lots of information from students and then gave an entertaining animated computer presentation with written questions.  Pupils in need of learning support are identified but are not always given enough structured guidance to enable them to progress as quickly as they could.  Marking is regular, constructive and informative but corrections are not followed up.

8.27 Management and leadership are good.  A strong desire to improve teaching and learning in the department is the driving force of the leadership.  Meetings take place weekly and strong links have been established with the other science departments.  Involvement in external events provides good opportunities for pupils to extend their skills and knowledge and enrich their learning.  Although most health and safety procedures are sound, some are not.  For example, reagent bottles used by pupils did not have hazard warning labels and bags were left in the gangways posing a potential risk.  The department is helpfully supported by one experienced technician and one new technician.

Physics

8.28 Pupils achieve good standards in physics.  Pupils’ attainment in public examinations is good in relation to their abilities.  Results at GCSE and A level over the three years to 2003 have been in line with the national average for maintained selective schools.  At A level over this period more than half the candidates achieved A or B grades and in GCSE in 2004 almost two-thirds achieved A* or A grades.
8.29 Pupils’ attainment in physics is good at all levels.  The work of a Year 9 middle ability pupil contained a comprehensive analysis of errors in an experiment.  Year 13 students had good recall of the inverse square law for electrostatic attraction and contrasted this thoughtfully with magnetic interactions.
8.30 Pupils’ overall progress in physics is sound.  In lessons newly explained technical language is quickly learnt and then correctly used, although in a Year 13 class an over-comprehensive explanation of a practical slowed students’ progress when they clearly had the skills to embark upon the task.  In a Year 9 class pupils, with little instruction, were able to construct correctly a circuit containing both ammeters and voltmeters.

8.31 The quality of learning and behaviour is good.  Pupils show enthusiasm and willingly participate in lessons.  They take pride over their work and books are neat with few gaps.  Pupils willingly speculate what the outcome of an experiment will be and then test their hypothesis, assisted by good practical skills.

8.32 The overall quality of teaching is good, with very little being less than sound.  Lessons are well planned and conducted at a good pace.  Teachers are knowledgeable and enthusiastic.  Relationships between teachers and pupils are good and it is clear to pupils that their teachers want them to enjoy this subject and to do well in it.  Pupils receive considerable encouragement which accounts for their confidence as learners.  Explanations of concepts are clear and are usually skilfully rephrased if not initially understood.

8.33 The management and leadership of the department are good and support effectively the work of teachers.   The department has a comprehensive website, which gives teachers good information about resources and approaches to assist with the planning of lessons.  The experienced technician gives considerable support, although the layout of the department hinders her work and entails equipment being carried between floors.  This is a potential hazard.

8.34 The three physics laboratories situated on the first floor have benefited from recent refurbishment and, although two are slightly small, provide good facilities.  Much equipment has, however, to be stored in these laboratories and in cupboards in the corridor owing to the lack of a central store.  Some physics teaching occurs in general science laboratories on the ground floor and this separation restricts the practical work carried out.  The department has one mobile interactive whiteboard and a laptop, which are frequently used, though not always to best advantage.  Increased use of ICT to enrich teaching is hindered by the current level of provision, which is insufficient to support it.

Art and History of Art
8.35 Pupils achieve good standards in art in Years 7 to 9, and high standards in Years 10 to 13.  Pupils’ attainment at GCSE and A level is good in relation to their abilities.  Results at both levels have been in line with the national averages for maintained selective schools over the three years to 2003 and improved in 2004.

8.36 Pupils’ attainment in art is good and often high, particularly in Years 10 to 13.  Pupils display good understanding of ideas and skills in drawing, painting, ceramics, textiles, graphical communication and history of art.  For example, Year 7 pupils exhibited very good skill at attaching limbs onto their sculptures using a slip joint.  Year 10 pupils achieved excellent standards drawing from observation.  Sixth-form students, giving presentations on their personal research, demonstrated high levels of detailed knowledge and understanding of the works of Freud and Dali.

8.37 Pupils’ progress is good in all year groups.  Work journals reveal the good progress in both knowledge and skill made over time.  Homework and extra-curricular activities contribute substantially to progress especially in Years 10 to 13 where progress is often rapid.  A history of art student studying the role of museums and galleries in Year 13 made rapid progress using slides of the Tate gallery. 
8.38 The quality of learning and behaviour is good.  Pupils are responsive, open and willing to share ideas and observations freely.  They form good relationships with each other and with staff, which contribute to the quality of learning.  They work well either individually or in collaboration.  They enjoy learning and developing their skill.
8.39 The quality of teaching is good overall, and occasionally it is inspiring.  Pupils benefit from the teachers’ excellent specialist knowledge that enables good variety to be included in the scheme of work, provided by teachers’ careful and imaginative planning.  Teachers’ preparation and use of resources is very good, as is the efficient use of time in all lessons.  Excellent use of work journals is a common feature throughout and this facilitates effective monitoring of homework, progress and attainment.  ICT is used, but mostly for individual students at GCSE and A level.
8.40 Leadership and management are excellent and much appreciated by members of the department, who work closely as a team and enjoy sharing ideas and good practice.  The department buildings are adequate but creatively managed to make best use of all available space.  The department organises and runs a good variety of trips each year for GCSE and A-level students.  These trips are well organized and popular, and enhance the examination work at both levels.  Strategies for planning and carrying out risk assessment developed in the art department have been adopted as whole-school policy.

8.41 The quality of artwork is very good and copies are displayed around the school.  Exhibitions and displays are good, but the school has no permanent exhibition area.

Drama and Theatre Studies
8.42 Pupils achieve high standards in drama.  Pupils’ attainment at A-level in theatre studies and at GCSE in drama is good in relation to their abilities.  Results at A level over the three years to 2003 were above the national average for all maintained selective schools; results at GCSE over the same period are in line with the national average for all maintained selective schools.

8.43 In lessons observed and work seen, pupils’ attainment in drama is high.  Pupils demonstrate high levels of skills in their physical and imaginative work. A very good range of written work from pupils in Years 7 to 9 demonstrates significant knowledge of stagecraft from ancient Greece to the present day.  The ambitious texts being studied for GCSE extend pupils and provide many suitable ideas for coursework tasks, although liaison with the English department over the choice of such texts is insufficient.

8.44 The progress of pupils in drama is very good throughout the school. Pupils in Year 8 rapidly developed confidence during paired work involving blindfolds, and Year 10 pupils built genuine power and emotion into their work on Oedipus Rex.

8.45 The quality of pupils’ learning and behaviour is very good.  Pupils at all levels are motivated, enthusiastic and responsive. Despite their obvious eagerness and involvement, discipline is very well controlled by the teachers, allowing the lessons to proceed at a brisk pace. Year 12 students showed a genuine enthusiasm to respond to all that was asked of them when exploring ways of expressing status in a master-servant relationship.

8.46 The quality of teaching in drama is very good and occasionally excellent.  All teachers demonstrate high levels of skill and commitment, which enable them to make lessons very stimulating.  The new curriculum devised for Years 7 to 9 stimulates pupils to be creative in their working and reflective in lessons. The accommodation for the department is restricted and limits the range of techniques teachers can use, but planned technical initiatives will allow teaching to incorporate a greater variety of work in the main studio space.

8.47 The leadership and management of the department are of very high quality, allowing drama to flourish within the school.  Recent difficulties concerning the leadership of the department have been overcome and the new team are evidently working in a very collaborative fashion to plan for further development. The decision of the school to allow the very capable drama technician to be engaged more fully in work with the department is a positive move.

8.48 The department is responsible for a number of high quality productions allowing pupils to develop their skills for a wider audience, including other pupils, parents and the local community.  During the week of the inspection, a newly formed Year 10 and 11 drama group was preparing for its first performances, and the first rehearsals were being undertaken for a lower school production of Bugsy Malone, for which demand for parts had been very high.

Economics and Business Studies
8.49 Attainment in both economics and business studies is good.  Students achieve good standards in public examinations relative to their abilities.  Results at A level over the three years to 2003 in economics are in line with the national average for maintained selective schools, though the proportion gaining A or B grades is above this; in business studies, results are above the average in maintained selective schools, both the A to E grade pass rate and the proportion gaining A or B grades.  Results in 2004 improved significantly and are likely to be well above the national averages in maintained selective schools; almost all candidates gained A or B grades in both subjects.

8.50 Students’ attainment in lessons is good in both subjects.  Students are articulate, demonstrating good understanding of key issues and concepts.  They are at ease with numerical and graphical evidence.  More able students use appropriate technical terminology with confidence.  The ability to relate theory to application is evident, for example when a Year 12 student observed that Jamie Oliver had contributed to a supermarket’s increased sales in an oligopolistic market.  Written work is well presented and organised, with appropriate diagrams, charts and statistics used throughout.
8.51 Pupils’ progress is good, both in lessons and over time.  Increasing knowledge and deepening understanding of economic and business concepts are apparent in students’ questions and responses.  Knowledge is quickly acquired, as when Year 12 students grappled with the weighting in price indices.  Nationally standardised measurements indicate that progress from GCSE is particularly good in both subjects.

8.52 The quality of learning and behaviour is good.  Students are well motivated and have excellent rapport with their teachers, for whom they have great respect.  They are generally cooperative and respond with enthusiasm and interest in class.  They ask relevant questions, demonstrating respect for one another’s opinions.  They show tolerance of less demanding lessons.  They eagerly participate in discussions and apply themselves well.
8.53 The overall quality of teaching is good, and frequently very good.  Teachers are well qualified, energetic, very committed and have high expectations.  They are generous with their time.  Lessons are well planned within a good overall scheme geared to examination specifications.  The best lessons challenge students and are taught at pace with an imaginative range of tasks, as in a lively debate by Year 12 stakeholders on the merits of building a supermarket store locally.

8.54 The department makes good use of nationally standardised measurements as a diagnostic tool to monitor and review the progress of students.  Despite the dispiriting aspect of the department’s classrooms, they are enlivened with attractive topical wall displays.

8.55 The management and leadership of the department are very good, sensitive and effective.  A wealth of good practice among the staff is shared in a department which is enthusiastic, purposeful and busy.  Teachers are well deployed and supported by a central file of resources for each module of the examination course.  Effective professional review takes place annually.  The departmental development plan has realistic aims and objectives.

8.56 The department offers a good variety of extra-curricular activities which enrich students’ experience.  The Young Enterprise scheme, for example, provides good teamwork and decision-making opportunities for Year 12 students.  In 2004, the school won first prize in the Chartered Institute of Management Accountancy’s national competition.

Geography

8.57 Pupils achieve good standards in geography.  Attainment in GCSE and A-level examinations is good relative to pupils’ abilities.  During the years 2001 to 2003 the proportions of GCSE passes at grade A* or A, and at grades A to C, were slightly below the national averages for maintained selective schools but considerable improvement was achieved in 2004.  A-level results over the same period for both the proportions of passes at grades A or B and at grades A to E were slightly above the national averages for maintained selective schools, indicating the effectiveness of strategies put in place by the department to improve examination results.

8.58 Attainment in lessons and written work is good at all ages.  Pupils use a wide range of geographical skills effectively and show good understanding in their handling of graphs and tabulated data.  Pupils in Year 10 demonstrated good understanding of coastal management, skilfully using a variety of sources including maps, photographic and written evidence and graphs.  Most pupils use terminology accurately and show good oral skills.  Written work is detailed and pupils have sound recall of factual information.  Pupils make effective use of ICT in presentations, in homework and in coursework.

8.59 The overall progress of pupils is good.  Pupils’ workbooks reveal substantial gains in knowledge and understanding as they progress through the school.  More able pupils are challenged by the extension work provided.  Good progress is made in most lessons.   For example, Year 11 pupils made rapid progress in a lesson on the impact of natural hazards on development, culminating in a discussion on the need for appropriate technology in developing countries.  The needs of pupils for special provision or support are well met.  Relevant fieldwork enhances progress at all stages.

8.60 The quality of learning and behaviour is mostly very good. Pupils have high levels of concentration and work well collaboratively. Their understanding is increased by willingness to listen to, and respect, the views of others. Group work on the preparation of a holiday itinerary was both fun and educational for Year 8 pupils.  Most pupils are very well motivated and competent learners.

8.61 The quality of teaching is good, and in almost half the lessons observed it was very good.  Teachers are suitably qualified, experienced and knowledgeable.  Lessons are well structured, enabling pupils to make good progress and a good variety of activities is used effectively.  The good relationships and mutual respect that exist between staff and pupils allow a purposeful but friendly working environment. Class control and management are good.  Marking is in line with the school policy and pupils understand the marking schemes. When marking, teachers make constructive comments on how to improve quality.

8.62 The department is effectively managed and benefits from strong leadership.  Routine administration and organisation are dealt with efficiently in the regularly held department meetings.  The discussion of departmental policy and development plans results in good cohesion and a collective sense of purpose.  The newly qualified teacher is well supported and effectively monitored.  
History
8.63 Standards achieved in history are good.  Pupils’ attainment in GCSE and A-level examinations is good in relation to their abilities.  Results over the three years to 2003 at both GCSE and A level are in line with the national average for maintained selective schools, and the proportions gaining top grades, A* or A at GCSE and A or B at A level, are above those achieved in maintained selective schools.  
8.64 In all lessons observed pupil attainment was at least good and in half it was high. Year 7 pupils connected well the Black Death with the Peasants’ Revolt. Year 11 pupils analysed very well the economic policies of President Roosevelt to counter the great depression and Year 12 students contrasted effectively Austrian and Prussian interests in German unification. Web-sites are effectively accessed, written work is carefully done and neatly ordered.  Pupils’ pride in study and attainment is evident.

8.65 Pupils’ progress in lessons is always at least good and often rapid.  In Year 7 pupils showed great skill in drawing out the political significance of the murder of Thomas Becket. Year 10 pupils traced very well the development of Nazi policies against the Jews.  Written work at A level is well developed, using a good variety of sources and forming sound historical judgements on major personalities and policies.  Visits arranged by the department to historical sites, such as an annual visit to the European battlefields, and to the Tower of London and the cabinet rooms encourage interest and establish a sense of historical scale.  Pupils needing extra help receive it, including extension classes for the most able.

8.66 Pupils’ learning and behaviour are always good and often very good.  Listening skills and levels of concentration are very well developed, questioning is constructive and the pupils work well individually and in small groups. They are punctual to lessons, enthusiastic and keen to learn.  They use computers and library resources very well to further their own study.

8.67 Standards of teaching are always good and often very good.  The teachers are well qualified, committed, well organised and hard-working.  Lessons are planned carefully, conducted at a brisk pace and often supported by technology, mainly overhead projector or video player.  Lessons are reinforced by regular homework, which is very carefully marked, with strategies for improvement frequently specified.  Teaching is enriched by the very good library resources available, with good quality displays of pupils’ work and by teachers’ good advice on subject study skills.

8.68 The department is very well led and managed.  It is large and complex, with a number of teachers engaged also in other subjects and areas of responsibility.  New teachers are inducted well.  Teachers observe each other in the classroom regularly and exchange good practice.  Base-line scores are used very well to measure pupil and class progress and to set appropriate targets. Reporting is good.  In-service training is sound and departmental reviews take place regularly. 

Modern Foreign Languages

8.69 Students achieve good standards in modern foreign languages.  Students’ attainment at GCSE in all three languages is good in relation to their abilities.  Results at GCSE level in French over the three years to 2003 have been slightly below the national average for all maintained selective schools, and in line with the national average in German and Spanish.  In all three languages results improved markedly in 2004.  At A level, students’ attainment in French in relation to their abilities is satisfactory, and results over the three years to 2003 have been in line with the national average for all maintained selective schools. In German and Spanish, all the small number of candidates have gained grade E or better.

8.70 In lessons observed and work seen, students’ attainment at all ages and in all three languages is good.  Students show generally good language skills, especially in comprehension.  However, the pronunciation of some of the less able students, especially in French, is often rather anglicised.  Written work at all stages is usually well organized and neatly presented.

8.71 The progress of students in the three languages, both in lessons and over longer periods, is good at all levels.  As their vocabularies expand, students learn to express themselves with increasing confidence and accuracy, both orally and on paper.  Students progress to GCSE foundation or higher tier standard according to their ability.  A good rate of development is maintained in Years 12 and 13 as students expand their vocabularies and learn to manipulate more complex structures.

8.72 The quality of students’ learning and behaviour is good, sometimes very good.  Students of all ages and abilities show willingness to learn.  Most, especially the most able, are attentive and responsive, and demonstrate ability to work independently.  Relationships between teachers and students are strong and help to create a relaxed but purposeful working environment.

8.73 The quality of teaching at all stages is good.  Lessons are well structured and conducted at a brisk pace.  Considerable importance is attached to the laying of firm grammatical foundations.  Students in Years 12 and 13, for example, are given comprehensive grammar notes.  Most lessons are taught mainly in the foreign language.  Vocabulary is taught methodically and tested regularly.   Teaching is enhanced by a wide variety of tasks, including games, which are both stimulating and challenging.  In one of the German lessons observed, effective use was made of the data projector to reinforce a grammar point.  Students are encouraged to participate actively.  In one Spanish Year 11 class, the students spoke for most of the lesson with obvious enjoyment, and mainly in Spanish, about their free time. A few of the lessons seen, however, were too teacher-centred.   Teaching is generally appropriate to students’ abilities, but insufficient provision is sometimes made for the least able students.  Very limited use is made of ICT, and little evidence was seen of the setting of creative writing tasks to stretch the most gifted students.

8.74 The accommodation is generally satisfactory although it is slightly cramped in parts and no area is set aside in which pupils can study or conduct research.  Some rooms are in need of redecoration.  Some particularly attractive and effective wall displays enhance the ambience.  Resources are satisfactory, but the very small number of computers and data projectors restricts opportunities for the development and application of new teaching techniques.  The department offers only a limited range of educational visits.  At present only one foreign language assistant provides support for oral work.

8.75 The leadership and management of the department are good.  Strong support is given to all members of the department, though the amount of delegation is limited.  A good development plan and detailed schemes of work, which are well co-ordinated across the three languages, help to foster a clear sense of direction and common purpose. 
Music

8.76 Pupils achieve good standards in music throughout the school.  Standards in extra-curricular music are high.  Pupils’ attainment in public examinations is good in relation to their abilities.  Results at GCSE in the three years to 2003 were above the national average for maintained selective schools and in 2004 nearly half the candidates achieved A* or A grades.  A-level results are also good, although the number of candidates is small.  In grade examinations, over half the candidates gained merits or distinctions between 2002 and 2004.

8.77 Attainment is good at all ages. For example, a Year 11 group used their good knowledge of structure to assess a jazz piece well.  The standard achieved by a Year 7 mixed ability Gamelan orchestra was high, as was the composition of a salsa piece by Year 10 pupils.  
8.78 Pupils’ progress is good and sometimes rapid.  For example, a Year 7 group quickly produced very good ensemble in a class performance.  However, the infrequency of chapel services limits the development of the choir and the lack of regular congregational singing has an impact on overall musical standards and, to some extent, spiritual experience. 

8.79 The quality of pupils’ learning and behaviour is very good.  Pupils show considerable enthusiasm, motivation and concentration, and they are keen to adapt to a variety of situations.  For example, a concert by Year 12 students taking AS-level music revealed very good cooperation in composing work of a high standard.

8.80 The quality of teaching is good.  Lessons are well planned and teachers display a wide knowledge.  Expectations are high and good individual attention is given.  For example, the different needs of pupils in a Year 11 lesson on composition were met with detailed instruction and encouragement.  A cohort of over 35 visiting staff offers dedicated teaching of a high standard in a vast range of instruments and singing.  Resources are well deployed and time is used well.  Systems for assessing and recording work are good and information is used well.  Excellent schemes of work are adjusted in the light of assessment. Marking is consistent and pupils are given opportunities to improve on their results. 

8.81 The department has a sufficient supply of instruments.  Rooms are adequately equipped with keyboard, percussion instruments and pianos.  However, resources of books and compact discs to form a dedicated library, and the provision of ICT facilities to assist composition, are barely sufficient to support teaching and learning.
8.82 The department is well led and managed.  Liaison with the junior school is good.  Good teamwork has enabled the department to extend its scope and profile in recent years.  The good delegation of responsibilities and the encouragement to experiment are very effective in promoting development.  Links outside the school are good.  For example, the chapel choir performs abroad each year and the ‘Jazzfest’ week includes a concert at a local high school.  Pupils benefit from music camps and visits to London concerts.  The sense of enjoyment at disseminating musical knowledge and expertise contributes much to school life.
Physical Education (PE)
8.83 Standards achieved in physical education are good.  Sixth-form students’ attainment in examinations is good relative to their abilities.  Results in A-level sport studies over the three years to 2003 are above the national average for maintained selective schools. Two-thirds of candidates in 2004 achieved A or B grades.
8.84 Attainment in practical work throughout the school is good.  Pupils’ command of technical skills and sporting movement is extensive and confident.  Pupils in a Year 8 badminton lesson demonstrated good understanding of technique and movement.  Pupils of all abilities attain their potential.  Written work by A-level students is thorough and well organised.  Year 13 students discussing drugs in sport revealed good knowledge and curiosity.  
8.85 Pupils make good progress at all stages.  Year 7 pupils made excellent progress developing a short dance performance with a partner.  A-level students rapidly developed understanding of examination requirements, asking relevant questions and discussing topics in depth.  However, the short 35-minute lessons limit progress in all practical lessons.
8.86 Learning and behaviour are good throughout the school.  Most pupils are attentive and keenly motivated learners.  Practical classes are eagerly anticipated and enjoyed, with pupils interacting well and listening to instructions.  Year 8 pupils contributed well to each other’s success during athletics by their constructive collaboration.   A-level lessons enjoy a good classroom climate in which concentration is sustained well.  Pupils are articulate and willing oral participants.  Relationships with teachers are respectful and co-operative.
8.87 The quality of teaching varies.  In A-level theory lessons, it is good. Teachers’ planning and knowledge are good and ICT is well used.  A-level teachers relate well to the needs of students and exhibit an infectious enthusiasm and sense of humour.  Some practical lessons are very good, challenging pupils at all levels of ability and inspiring high level performance.  However, two practical lessons were unsatisfactory, lacking pace, content and challenge, and failing to use time effectively.

8.88 Assessment and recording in sports studies are sound.  Marking lacks written comment and encouragement, however, small class sizes enable individual feedback.  The PE curriculum is wide, offering good challenge to pupils.  However, the lack of curriculum provision for PE in Year 10 restricts opportunity and development.  The PE programme has no systems for recording pupils’ progress, assessment or reporting. 
8.89 The resources and classroom accommodation are adequate for teaching A level, although ICT and internet access are not available to students.  Practical facilities are mostly very good, although some need refurbishment.  The gymnasium floor was dirty during the inspection and not conducive to good teaching.
8.90 Day-to-day management is sound but overall leadership is unsatisfactory.  The desire to work collectively for the benefit of pupils is evident but frustration arises from the limited number of departmental meetings and the lack of opportunity to share ideas and best practice.  The current structure of the department and the lack of job descriptions inhibit departmental development and momentum, although an appropriate appraisal system and suitable opportunities for in-service training allow for good individual professional development. 

Religious Studies, Philosophy and Ethics
8.91 Standards of attainment are good.  Attainment in religious studies at GCSE is good relative to pupils’ abilities.  Results improved consistently between 2001 and 2003 and, although the overall average for those years was slightly below that for all maintained selective schools, in 2004 the proportion gaining A* or A grades rose significantly and is likely to be above the average in those schools.  This is a remarkable achievement since all pupils take the examination a year early in Year 10.  A-level results in philosophy and ethics are satisfactory, and in line with the maintained selective school average.
8.92 Standards in lessons and written work are good at all stages.  Pupils in Years 7 and 8 know and understand the messages in Jesus’ parables and about important features of other world faiths.  In Years 9 and 10, pupils across the ability range reach good and often high standards, especially in their writing.  They know about the importance of the Sacraments and the teaching of Christ as revealed in St. Mark’s gospel.  In Year 11, they acquire a sound knowledge of world faiths.  Sixth-form students discuss difficult concepts with good understanding.

8.93 Pupils make good progress throughout the school.  In Years 7 and 8, they gain good understanding of the life of Christ.  In Years 9 and 10, the quality of writing improves markedly as does the ability to understand moral issues.  Knowledge of other faiths is deepened in Year 11.  Sixth-form students tackle philosophical ideas with increasing confidence.   In general studies, students develop further their understanding of moral issues such as abortion and euthanasia.

8.94 The quality of learning and behaviour is very good.  Pupils have positive attitudes to the subject.  They execute tasks conscientiously, and mostly work at a good pace and show enthusiasm.  They listen well and make good comments.  Boys and girls willingly discuss in pairs and groups.  They contribute well to their own learning through the questions they ask.
8.95 The overall quality of teaching is good.  Teachers are knowledgeable, plan thoroughly and work well as a team.  They use good techniques and appropriate resources.  The pace of most lessons is suitably brisk, although opportunities for quiet reflection or prayer are missed.  Teachers usually have high expectations and create a positive working environment.  They provide good informal support for pupils where they see the need, but infrequently vary tasks to match the needs of individual pupils.  Work is marked regularly, but is seldom re-drafted other than in GCSE classes.  Occasionally, tasks set on worksheets are over directed and insufficiently challenging.

8.96 The department is well led and managed.  The scheme and handbook are helpful.  Teaching is regularly observed and reviewed.  Curriculum time for religious education is limited, particularly in Year 11, allowing insufficient time for key areas, especially in relation to the school’s Catholic mission.  Provision within general studies in Year 12 is appropriate.  The work in primary schools undertaken in Year 13 is worthwhile, although at the expense of students following a more rigorous course in religious education.

Short Subject Reports

Short subject reports contain concise evaluation of the quality of teaching and learning and of provision in the school.

Classics

8.97 Four lessons of Latin were observed, a sample of pupils’ work examined and a discussion held with the head of department.

8.98 The quality of teaching observed was very good.  Lessons were well planned to cater for the needs of all pupils.  A Year 7 lesson was enriched by a particularly successful and entertaining role-play.  Good use of a data projector and a high quality display on Roman Britain, relating to a recent project, enhanced a Year 10 lesson. 

8.99 Learning was very good, with keen motivation and good behaviour.  Pupils were eager to ask questions and gave ready answers.  Year 11 pupils showed an enthusiastic interest in the study of grammar. 

8.100 Outings to Fishbourne and Bignor for pupils in Years 9 and 10, and to Bath for those in Year 11, enhance learning.  Resources are adequate but some older sets of books need replacement.

8.101 All pupils study Latin in Years 7 and 8 as an introduction to understanding of language and an insight into Roman civilisation.  Those who choose Latin in Years 9 to 11 can gain a GCSE qualification. 
 Design and Technology
8.102 Three lessons of technology were seen, two of resistant materials and one of food technology.  Samples of pupils’ work were examined and a discussion held with the head of department.

8.103 The quality of teaching varied from good to unsatisfactory.  Teachers had good rapport with their pupils.  Lessons were well planned with clear expectations.  In the good lesson, resources were well used and the lesson conducted at a brisk pace. In the less successful lesson, however, teaching was over directive and challenged pupils insufficiently.  Teaching, though knowledgeable, was methodical and lacked spontaneity.
8.104 Pupils’ learning and behaviour was sound in both the resistant materials lessons and very good in food technology.  Pupils were always cooperative and well motivated.  They worked well on their projects.  In food technology, they contributed freely in discussion, asking questions where appropriate.  Questioning was less frequent in the resistant materials lessons.
8.105 ICT facilities in the department are excellent, although no computer aided machinery is yet available.  Accommodation is adequate although space in both food technology and resistant materials is tight.  Teachers work well together to create a pleasant and busy working atmosphere.

Electronics
8.106 Three lessons were observed; a discussion was held with the head of department and a sample of students’ work was seen.

8.107 The quality of teaching was very good.  The students benefited from knowledgeable and enthusiastic teaching which enabled them to broaden their understanding of this subject. A wide range of teaching techniques was observed from formal class teaching, which included good questioning strategies, through to informal individual support in which the positive approach ensured that students made rapid progress.   
8.108 The quality of learning and behaviour was very good.  Most of the students taking this subject were clearly enthused and willingly put in considerable time outside lessons on their projects.  They demonstrated excellent ICT and practical skills and evidently derived genuine enjoyment from the challenges of this subject.

8.109 The provision for electronics is good with a teaching room, modern ICT suite and practical work area.  The latter is a little small for Year 7 to 9 teaching and the ventilation was inadequate when the whole group used soldering irons.
Information and Communication Technology (ICT)
8.110 Five lessons were observed.  Samples of pupils’ work were examined, both during lessons and in their stored folders.  Two discussions were held with the teacher in charge.

8.111 Teaching was good in three lessons and sound in two.  Lessons were well planned using structured exercises that ensured that learning objectives were achieved.  Teaching was based on secure knowledge.  Effective use of the projector enabled keyboard skills to be well demonstrated. 
8.112 The quality of learning was good in three of the lessons seen and very good in two.  Pupils were very well behaved and demonstrated constructive attitudes to learning.  Year 11 pupils engaged fully in the task of rehearsing an illustrated presentation on local government using digital projection software. 

8.113 Curriculum provision in Years 7 and 8 enables pupils to acquire good basic skills, which are subsequently well reinforced in Year 11 as part of the PSHE course.  The room used for ICT lessons is well equipped with a suite of new computers and projection facilities.  However, its current layout does not make teaching in it easy, with the teacher’s desk in one corner and the pupils spread out in a long room, so that some are too far from the whiteboard.
Politics

8.114 Three lessons were observed, discussions were held with the head of department and the subject teacher and a large sample of pupils’ work was read.

8.115 The teaching observed was very good.  Lessons were very well planned and sensitive to the range of abilities within each class.  Teaching was skilful and based on excellent and up-to-date subject knowledge.  The approach was enthusiastic and the teaching used a wide variety of skills appropriate to each level.  Discussion was very well led, with examples drawn from previous work.  Reference was made to published studies and useful comparisons drawn.

8.116 The pupils’ learning and behaviour were very good.  In class pupils showed themselves to be well motivated and keen to learn.  They were well prepared for lessons.  They questioned the teacher and each other thoughtfully and from a very sound knowledge, based on good reading.  Written work was neat and very well developed by example.

8.117 The subject is very well provided for with modern texts and good resources in the library and in the dedicated classroom.  Very good use is made of video and overhead projectors.  Some use is made of the internet, mainly by pupils working at home.  

Achievement and Quality in Activities

8.118 The overall levels of achievement and quality in the activity programme provided are good.  Achievement in some areas is excellent.  The programme is an integral part of school life and provides very good opportunities that contribute greatly to the educational experience and personal development of those who participate.  However, the provision does not meet the needs of all pupils’ aptitudes and abilities, and the systems for recording and reporting are inadequate.
8.119 Sport is a very strong feature of the school, offering an appropriate range of activities during games lessons.  Numerous teams compete successfully against other schools.  The quality of coaching and teaching in both netball and hockey is high.  The dedication of teachers, combined with the determination and hard work of pupils, has earned the school a very good reputation for sport.  A good number of pupils have represented county and national teams, and international sports tours are organised.  A good balance is achieved, in games time, between the development of excellence and inclusion for all.  Rowing is an excellent example, and an outstanding feature of the school.  Novice oarsmen, of both genders, learn and train alongside the school’s international elite in an atmosphere of dedication and enjoyment.  The school is rightly proud of the standard of the lower ability teams.  Sixth-form students not involved in match training are well coached in a good variety of sports.  
8.120 Extra-curricular sports activities favour the development of excellence at the expense of recreational opportunity.  The school has recently developed a tennis high performance programme enabling talented players the flexibility to balance the demands of training with the challenges of a full academic programme.  The gifted and able in all sports are given further valuable support and help through the ‘all-rounder programme’.  
8.121 The Duke of Edinburgh Award is in a period of transition, pupils having gained 10 gold awards in 2004.  A recently appointed member of staff has established a good-sized group of over 40 pupils working towards the bronze award.  Although no member of staff is currently qualified to run gold expeditions, bronze practice and final expeditions have been arranged.  Similarly, the opportunity to participate in outdoor pursuits is currently limited by the shortage of suitably qualified staff.
8.122 The range and quality of cultural activities are good.  Musical activities are good, embracing a wide variety of styles and forms.  Large numbers of pupils, of all abilities and ages, participate.  Orchestras rehearse regularly and a good number of instrumental lessons are given.  The choir has a high reputation.  Other good musical activities include a saxophone group, a chamber choir, African drumming and a senior ‘rockshop’.  Music at the school is inclusive and offers good opportunity for all.  The house music competition is very well supported.  Both in drama and music, opportunities to perform are well supplemented by outings to events and performances.  
8.123 Activity in drama, both within and outside the curriculum, is good and of an appropriate standard.  Pupils contribute enthusiastically to a number of productions at different age levels.  At the time of the inspection, a lower school production was in preparation and a new informal drama group was giving its first performances.  Art activities enhance the creative ethos of the school; activities, such as the ‘Clay Club’, occur throughout the week.  Many art activities are, however, designed for the more able and to assist GCSE and A-level students.
8.124 The range of activities which stimulate intellectual curiosity and develop awareness is limited.  Examples of good practice include economic and business competitions and the engineering and electronics clubs.  Pupils participating in these activities are articulate and co-operative and gain much from their participation.  The production of the student-produced Sixth Sense magazine is a worthwhile activity.  However, the lack of ICT or computer clubs is but one illustration of the restricted range of this type of activity available.  Appropriate fund-raising to support Lourdes and other charities is organised and pupils enjoy the year group annual retreats, which give them good opportunities for prayer and reflection for one day in each year.  However, other opportunities for discussion, prayer and spiritual development through membership of gathered faith groups are very limited.
8.125 The school offers a very good and varied programme of tours and expeditions.  A wide range of cultures, languages and landscapes are experienced, benefiting the all-round education of those pupils who participate.
8.126 Activities are well supported by pupils in Years 7 to 9.  The teacher-in-charge, under the authority of the deputy head, administers the programme effectively.  All pupils have the chance to participate in a good range of physical, cultural, aesthetic and intellectually stimulating activities and appropriate service activities, including the excellent Kennedy Club and St Vincent de Paul Society.  The majority of participating pupils, however, choose sport and those cultural activities aimed at the elite.  
8.127 The success of the programme, in all its various aspects, owes much to the enthusiasm and commitment of pupils but, above all, is the result of the immense contribution made by a good proportion of staff.  However, the lack of strategic planning in constructing the programme results in an imbalance between those activities striving for excellence and those which offer opportunity for all.
8.128 Registration, recording and reporting systems to enable pupils’ skills and development to be monitored are not in place.  No records are kept of the involvement of pupils in Year 10 and above. The extra-curricular programme offers senior pupils good opportunities to develop interests and leadership skills but for many this opportunity may be missed.
8.129 An overwhelming majority of the parents who responded to the pre-inspection questionnaire supported or strongly supported the view that the school provides a good range of extra-curricular activities; however, a number of parents added a note to the effect that the programme focuses too much on the needs of the talented at the expense of those seeking recreation or interest.  The findings of the inspectors support both views.

4. summary of inspection evidence

9.1 The inspection was carried out from 31st January to 4th February, 2005.  All subjects of the curriculum were inspected and all members of the teaching staff were observed teaching.  However, the size of the team did not permit all subjects to be reported on in full.  The following subjects do not have full reports in Section 8: classics, design and technology, electronics, ICT and politics.  The inspectors visited 180 lessons or parts of lessons, examined extensive samples of work by pupils of different abilities in each year and held formal discussions with these pupils as well as informal discussions with other pupils.  They attended assemblies in the chapel, registration sessions and tutor group meetings, and took meals in the dining hall.  They observed extra-curricular and sporting activities.  They held nearly 100 discussions with teaching and non-teaching staff at various levels in the school.  They analysed the responses of 486 parents to a questionnaire distributed in advance of the inspection.  They examined a wide range of documentation made available by the school.
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